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Attestations 

Instructional Schedule 

 Teacher interaction with students is predictable, sufficient to support schedule.
 Teacher availability for students (e.g. office hours schedule) is planned in advance,

predictable, sufficient for student progress, clearly defined, and published in the student
syllabus.

 Students can access instructional support from teachers when needed, direct instruction is
delivered by teachers, and students know how and when they can interact with their
teachers.

 Students are provided clear means to engage with academic material on a daily basis.
 Student IEPs are followed regardless of learning environment such that students with

disabilities receive a Free, and Appropriate Public Education (FAPE).
 Student academic work ensures engagement that is equivalent to direct content work that

a student would be engaged in over a normal school year.  As guidance, this direct work
with academic content matches or exceeds the following average daily minimums across all
subjects:

 Half day PreK – 90 instructional minutes

 Full day PreK – 180 instructional minutes

 K through 5th grade – 180 instructional minutes

 6th through 12th grade – 240 instructional minutes

Materials Design 

 District has adopted a full, TEKS-aligned curriculum can be executed in an asynchronous
remote learning environment. This includes:
 Assessments that ensure continued information on student progress remotely
 Instructional materials that support a coherent, logical course sequence that

reinforces concepts at appropriate times to ensure continuity of learning remotely
 Instructional materials consistently reinforce concepts at appropriate times to

ensure retention of knowledge in asynchronous environments
 Instructional materials include specifically designed resources and/or accommodations and

modifications to support students with disabilities and English Learners in an asynchronous
environment.

 There is a plan to ensure district adopted instructional materials are used during instruction
and in the hands of students.
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Student Progress 

 Expected student progress in remote asynchronous learning is planned in advance, defined 
by day, and ties to the overall course coverage in the course syllabus.  

 Daily, trackable student engagement exists to ensure curricular progress in asynchronous 
learning. Curricular progress can be measured through any of the following means: 
 Data from the Learning Management System (LMS) showing progress made that day 
 Curricular progress evidenced from teacher/student interactions made that day 
 Completion and submission of assignments planned for that day 

 Districts have systems to measure academic progress of all students to inform instructional 
practice in an asynchronous environment. 

 Progress monitoring includes all students and can be done in any proposed at-home 
scenario (digital or print) 

 Student feedback is provided from instructor at least weekly in asynchronous learning 
environments including next steps or necessary academic remediation to improve 
performance. 

 School grading policies for remote student work are consistent with those used before 
COVID for on campus assignments 

 
Implementation 

 Campuses plan for and implement professional development calendars with specific 
supports for asynchronous instruction.  These include the following for educators: 
 Provide introductory and ongoing content-focused, job-embedded training linked to 

chosen asynchronous curricular resources  
 Cover all grade levels and content areas that are participating in asynchronous 

learning 
 Develop content knowledge to help educators internalize the asynchronous 

curriculum and analyze and respond to data with the use of the instructional 
materials  

 Explicitly cover asynchronous remote instructional delivery and use of the 
asynchronous learning platform and/or learning management system 

 Districts provide explicit communication and support for families in order to support 
asynchronous work at home. 
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Key Requirement Instructional Schedule: Describe (or attach a description of) the structure of your 
asynchronous schedule highlighting any differences by grade level and/or content area. 

Attachment 1:  Include sample daily schedules for students by grade band:  
https://drive.google.com/file/d/1eKhX8Y4q5uS_z4j8XGH4qjfIvHIZMoMc/view?usp=sharing 

Summarize how your instructional schedules meet the criteria: 

Component:  What are the expectations for daily student interaction with academic content? 

Explanation:  Based upon feedback gathered from parents in public forums and Thoughtexchange 
surveys throughout the summer, the majority of parents requested that learning be completed at a 
time convenient for their unique family structures as many of our families are employed in jobs 
that do not follow typical work hours, such as in local refineries and health care industries. They 
also desired for their children to be taught by the same teachers throughout the school year, 
whether they opted for remote or face-to-face learning.   Students are guided to spend a suggested 
amount of time on each subject through self-paced activities housed in each teacher’s Google 
Classroom.  Teachers, campus leaders, and district leaders are able to track the student time on 
task and assignment completions via Google Classroom submissions and time spent on required 
online learning programs. 

Beaumont ISD was fortunate to be a recipient of the T-Mobile grant that provided MiFi mobile 

hotspot devices for every student in the district.  This greatly expanded our learning options for all 

students in our initial remote learning period during the first four weeks of instruction as well as for 

those students who are opting to remain virtual during the remainder of the school year.  

Beaumont ISD additionally provided Chromebook laptops and iPad checkouts prior to the start of 

school for any family who needed one.   

Grade cluster-specific plans are available at the link above for PreK, K – 5, 6 –12. 

Students will engage in a minimum of 250 to 300 minutes of instruction per school day in the 

following time parameters: 

ELA - between 60 - 120 minutes per day 

As one of our district's key goals is to increase reading levels among our students, a dedicated daily 

reading time of at least 30 minutes per day is prescribed for independent reading in self-selected 

books with open-ended reading response activities provided to solidify comprehension and 

vocabulary acquisition.  This independent reading time is above and beyond the required 90 - 120 

minutes of ELA instruction each day. 

Math - between 60 - 120 minutes per day 

Science - between 30 - 60 minutes per day 

Social Studies between 30 - 60 minutes per day 

https://drive.google.com/file/d/1eKhX8Y4q5uS_z4j8XGH4qjfIvHIZMoMc/view?usp=sharing
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Fine Arts/Electives/PE - 30 - 45 minutes per day 

SEL (Social-Emotional Learning) opportunities - 15 - 30 minutes per day 

Small Group Interventions – 30 – 45 minutes per day 

Both parents and students will understand the learning expectations for the coming week by 

following a posted Weekly Checklist available in each teacher's Google Classroom by the end of the 

school day each Friday.  (Attachment 2:  Weekly Checklist example) 

The Weekly Checklists include the live office hour/Zoom times and links for the specific teacher, a 

list of assignments, projects, and assessments for the week along with their due dates, and a set of 

discussion questions focused on the week's learning for students to ponder as they complete the 

work.  Teachers will also include brief modeled instructional videos within their Google Classrooms 

to help explain concepts clearly and extend upon the learning.   

Students complete a daily brief Google Form noting attendance along with a brief reflection about 
the learning at least once per day for elementary classes (PreK -5) and in every subject area each 
day for secondary classes (6 - 12).  Teachers, campus leaders, and/or campus instructional coaches 
are able to quickly identify which students have not engaged in the learning for the day and contact 
them via phone or email to see what obstacles they may be facing that are impeding their ability to 
engage instructionally.   

Component:  How will you ensure all student groups and grade levels will have the opportunity 
to engage in approx. a full day of academic content every day? 
 
Explanation:  For the initial 4-week remote learning period, each teacher posted a Live Learning 

schedule that would allow them to connect with their students every day, begin to develop 

relationships with them, and engage them in high quality learning activities.  As we begin to phase 

in face-to-face learning, students will continue to learn with the same teachers they began with 

whether they opt to come onto campus to learn in a traditional classroom setting or opt to stay at 

home and learn virtually.  Through following the posted Weekly Checklists, students and parents 

are fully aware of the expectations each week for the learning activities and engagement.   

 

Campus administrators, instructional coaches, and district content supervisors are charged with 

monitoring the Google Classroom activities and Weekly Checklists to ensure the assignments align 

with the district TEKS-based scope and sequence, are appropriately paced, have due dates that are 

feasibly managed, and include quality supporting resources in the form of modeled instructional 

videos.  Teachers utilize platforms such as Remind and Class Dojo to keep parents and students 

apprised of expectations and deadlines. District and campus Special Programs support personnel 

monitor assignments, ensure accommodations are being implemented, and provide additional 

support to reach our special populations.  This may be in the form of one-on-one or small group 

support in addition to the support provided by the classroom teacher. 
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The district opened up student Gmail accounts for all ages that allows only for sending and 

receiving emails to and from students to teachers in the K - 5 grade levels.  Students in grades 6 - 

12 may send and receive emails from their teachers but are also able to email their classmates to 

foster collaboration, discussion opportunities, and project-based learning.  The district student 

Gmail accounts are monitored by Gaggle for appropriateness of content. 

 

Typical obstacles to remote learning have been addressed through a district-wide distribution of 
connectivity MiFi hotspots, device check-outs, daily interaction protocols through the Daily Form 
and assignments housed in each teacher’s Google Classroom, and through live learning and live 
office hour opportunities.  All students have the ability to access the learning at a time convenient 
for them/their families through Google Classroom and the online learning programs.  All students 
have the opportunity to submit work for the day up to 11:59 PM.   All teachers have a Ladybug 
camera in their classroom or other comparable webcam that can be utilized to broadcast live 
learning lessons and to film brief instructional videos that are easily uploaded into their Google 
Classrooms. 

Component:  What are the expectations for teacher/student interactions? 

Explanation:  All virtual learning students and their teachers will have daily interaction 
opportunities through the following methods: 

 Posted instructional videos which model concepts; students have the opportunity to submit 

questions to teachers via email and expect a response back within the same day. 

 Live office hours provided by each teacher where students can engage with their teacher 

and other classmates to discuss any clarifications that may need to be provided about the 

learning, be provided a live reteach, have opportunities to talk to each other about the 

learning, and post questions in the chat that the teacher can address.   

 Feedback is regularly provided through Google Classroom with students allowed to 

comment on assignments/instructions and teachers providing information as requested.   

 Teachers receive additional feedback from students through submission of the daily Google 

form which notes attendance and a brief reflection on the learning for the day, an exit ticket 

completion, and an SEL component 

 Depending on the structure of the class, teachers may opt to show their face-to-face lesson 

live via their Ladybug classroom camera through Zoom to the remote learning students.  

Teachers have had extensive training and support on Zoom components so that they can 

manage muting and student cameras during the live instruction to avoid any disruptions.  

During independent practice/aggressive monitoring with face-to-face students, teacher may 

then address the students attending the live learning to answer their questions and provide 

feedback.   During discussion time, remote students can then become part of the in-class 

discussion facilitated by the classroom teacher. 
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Depending upon how many students are opting for virtual learning in a particular elementary grade 
level, some campuses have elected to provide fully virtual teachers due to the unique nature of 
elementary instruction which is better implemented through more robust live interactions.  
Students with fully virtual teachers will still access lessons and submit work through Google 
Classroom, in addition to continuing the submission of the Google form noting attendance and 
daily reflection.  The schedules for these virtual classrooms will be submitted and approved by 
district leadership to ensure adherence to the minutes of learning engagement. 

Component:  How will teacher/student interactions be differentiated for students with 
additional learning needs? 
 
Explanation:  District supervisors and campus teachers who serve resource and inclusion students, 
dyslexia services, BIL/ESL students, and other specialized programs have received ongoing training 
and support in following the published district and state guidelines.  The district additionally has 
published and trained staff on guidelines for IEP implementation, ARD protocols, 504 meetings, and 
implementation of 504 plans.  

 
Below outlines the responsibilities for various staff who are integral to the success of our special 
education/special population students: 
 
General special education guidelines: 
 

 IEP services will be followed and implemented. 
 Admission, Review, and Dismissal (ARD) meetings will be held within the timeline and as 

normal with certain exceptions based on participant need. 
 ARD meetings will be held on through the ZOOM platform. 
 Evaluations will be conducted. 
 ESPED training will be provided for teachers with scheduled trainings throughout the year 

and updates/reteach as needed. 
 Follow general education procedures and protocols as set forth from Curriculum & 

Instruction Department. 
 Modifications and accommodations will be made available electronically to all teachers. 
 Communications will be maintained between school and parents/guardians. 
 All teachers have been trained on the websites, usernames, and passwords, etc. for 

students to access resources and have verified they have access to all necessary resources. 
 Additional supports will be provided based on specific campus/student needs. 

 
Inclusion Teachers: 
 

 Teachers will meet virtually with all students using ZOOM and Google Classroom. 
 Special Education district specialists and supervisors are required to be added as a co-

teacher to all Google Classrooms for the classrooms that they help supervise. This will allow 
for continual oversight to ensure compliance and to offer observation and feedback to drive 
continual improvement. 
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 Teachers will participate in PLC meetings with general education instructional staff for each 
content area they are responsible for instructing. 

 Instructional Support Logs will be kept for students receiving special education.  
 Clear communication regarding digital access must be given to parents and students. 
 All inclusion teachers have been trained on the websites, usernames, and passwords, etc. 

for students to access resources and have verified they have access to all necessary 
resources. 

 All teachers have been trained on the websites, usernames, and passwords, etc. for 
students to access resources and have verified they have access to all necessary resources. 

 ESPED training will be provided for teachers with scheduled trainings throughout the year 
and updates/reteach as needed. 

 Content supervisors provide weekly support and classroom visits to teachers/ campuses. 
 Practice both face-to-face and online learning. 
 Modifications and accommodations will be made available electronically to all teachers with 

a signed receipt kept on file. 
 Virtual office hours will be posted and available for students needing additional assistance/ 

help. 
 Additional supports will be provided based on specific campus/student needs 

 
Resource Teachers: 
 

 Teachers will meet virtually with all students using ZOOM and Google Classroom 
 Ensure you are invited as a teacher to all Google Classrooms in the classes you serve. 
 Teachers will participate in PLC meetings with special education instructional staff for each 

resource program they are responsible for instructing. 
 Instructional support logs will be kept for students receiving special education services. 
 Clear communication regarding digital access must be given to parents and students. 
 All teachers have been trained on the websites, usernames, and passwords, etc. for 

students to access resources and have verified they have access to all necessary resources. 
 ESPED training will be provided for teachers with scheduled trainings throughout the year 

and updates/reteach as needed. 
 Content supervisors provide weekly support and classroom visits to teachers/ campuses. 
 Practice both face-to-face and online learning. 
 Modifications and accommodations will be made available electronically to all teachers with 

a signed receipt kept on file. 
 Virtual office hours will be posted and available for students needing additional assistance/ 

help. 
 Additional supports will be provided based on specific campus/student needs 

 
Specialized Program Teachers: 
 

 Teachers will meet virtually with all students using ZOOM and Google Classroom 
 Ongoing contact with parents and students in special programs will continue to occur via 

phone, Zoom, email, text, and home visits. 
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 All teachers have been trained on the websites, usernames, and passwords, etc. for 
students to access resources and have verified they have access to all necessary resources. 

 ESPED training will be provided for teachers with scheduled trainings throughout the year 
and updates/reteach as needed. 

 The Unique Curriculum is the alternative curriculum used for students in the Academics For 
Life and Structured Learning Center programs. 

 Dyslexia teachers are charged with providing live intervention using the district dyslexia 
intervention program combined with the use of supplemental programs such as MindPlay's 
Virtual Reading Coach program 

 Lessons are designed for students to meet student IEP goals and objectives. 
 Program specialists provide weekly support and classroom visits to teachers/ campuses. 
 Practice both face-to-face and online learning. 
 Virtual office hours will be posted and available for students needing additional assistance/ 

help. 
 Additional supports will be provided based on specific campus/student needs 

 
Campus RtI Coordinators: 

 All campuses have a position of either an Instructional Coach/RtI Coordinator or Student 
Interventionist/RtI Coordinator to provide leadership on coordinating and addressing needs 
of Tier I, II, and III students. 

 The Coordinators are led by the district Special Programs Coordinator in monthly trainings 
with on-campus supports throughout the month to review campus data collection and 
disbursement, data PLCs, implementation of campus Data Rooms 

 The Campus RtI Coordinators are charged with reviewing universal screening and progress 
monitoring data with campus departments and ensuring plan implementation is conducted 
so that students are able to move out of tiers based on reaching growth goals 

 Campus RtI Coordinators work with teachers to develop individualized plans for students 
that are accomplished through live small group instructional opportunities, parent 
conferencing, student goal-setting checkpoints, and prescribed time using vetted online 
programs to help rectify skills gaps and solidify knowledge concepts. 
 

Paraprofessionals: 
 

 Paraprofessionals will meet with the teacher to review student needs and log information 
on teacher/ paraprofessional log. 

 Collaborate and communicate with the casemanager/ teachers about student progress and 
needs. 

 Review paraprofessional roles and responsibilities. 
 Paraprofessionals will be invited to all Google Classrooms in the classes they serve. 
 All  paraprofessionals have been trained on the websites, usernames, and passwords, etc. 

for students to access resources and have verified they have access to all necessary 
resources. 

 Additional supports will be provided based on specific campus/student needs 
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For students receiving instruction through a specialized classroom, such as Dyslexia Intervention, 
the Dyslexia plan and specialized curriculum is required for use during virtual and face to face 
instruction.  

 Teachers will meet virtually and/or face to face with all students in a whole group, small 
group, and/or individually as applicable to students’ IAP/IEP. 

 

Key Requirement Material Design:  Describe how your instructional materials support your asynchronous 

environment, including how all students can access instructional materials. 

Subject/ 

Course 

Grade 

Level(s) 

Instructional 

Materials 

Progress 

Monitoring 

and 

Assessment 

Is it TEKS 

aligned? 

What resources are included to 

support students with 

disabilities? 

What resources are included to 

support ELs? 

Math 

Instructional 

Materials  

K-8 

 

 

 

 

 

 

 

 

 

K - 8 

 

 

 

 

 

Education 
Galaxy 

 

 

 

 

 

 

 

 

HMH: Go 
Math! 

Textbook 
Adoption 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

 

Education Galaxy consists of 
two programs, Galaxy and 
Lift-Off.  Galaxy is the 
program recommended for 
Tier 1 students. Liftoff also 
has an adaptive intervention 
program that supports 
students on tier 2 and tier 3.  
Liftoff will give students 4 
diagnostics. These tests are 
broken down into strands to 
help students pinpoint 
specific skills that they are 
missing all the way down to a 
K/1 foundational level.  

 
GO Math is a comprehensive 
mathematics program that 
engages student exploration, 
problem-solving, writing and 
application in math. Lesson 
content is provided in 
multiple formats for student 
access: 

 Colorful and 
engaging visuals in 
the print consumable 
student book (also in 
PDF online) 

Both parts of this program 

have the ability to have read-

aloud turned on and to 

translate it into Spanish. 

 

 

 

  
 
 
 
 
 
All core teacher and student 
resources  in GO Math 
(print/digital) are available in 
English and Spanish. The lesson 
content is aligned to the 
English Language Proficiency 
Standards to support students 
acquiring English. Each GO 
Math lesson provides leveled 
activities for ELs (see example 
below). Print and digital 
resources to support ELs is 
included below. 
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K-5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

STEMscopes 
Virtual 

Learning 
Resources for 

Math 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

No 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

 

 

 eBook with colorful 
and engaging visuals 
for ease of viewing 
and relating to text 
lessons 

 eBook with full audio 
reading of text 

 Add a note and/or 
Highlight text in 
eBook as a learning 
support tool 

 Interactive Student 
Edition provides 
engaging, animation 
and online 
interaction with 
digital tools 

 Differentiated lesson 
options 

 Assessments in print 
and online 

 Audio of PMT 
assessments support 
testing online 

Stemscopes has accessibility 
features embedded within 
the platform that support 
students who need additional 
accommodations. Those 
include supplemental aids in 
our intervention section, the 
Foundation Builder early 
intervention piece, text to 
speech, dictionary tool, 
highlighter tool, the ability to 
have words highlighted as 
they are read to students, 
increase/decrease font size, 
sentence stems, change 
screen contrast, teachers can 
annotate assignments before 
assigning them out, and 
intervention strategies in 
explore activities and 
formative assessment rubrics. 

 

 

  
Resources for Instruction and 
Differentiation: 

 ELL Activity Guide, 
Student Edition 

 ELL Activity Guide, 
Teacher Edition 

 Bilingual Math Boards 

 Math on the Spot 
Videos 

 Concept Readers 

 Enrich activities 

 HMH Mega Math 

 iTools 

 

 

 

 

 

 

 

Stemscopes has accessibility 
features embedded within the 
platform that support ELLs. 
Those include supplemental 
aids in our intervention 
section, dictionary tool, 
highlighter tool, the ability to 
have words highlighted as they 
are read to students, sentence 
stems, teachers can annotate 
assignments before assigning 
them out, Spanish- speaking 
student resources (all), toggle 
language, embedded ELPS and 
intervention strategies in 
explore activities and 
formative assessment rubrics. 
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9-12

Varies 

All K – 8, 

9 – 12 

Tier II and 
III 

students 

High School 
Math 
Textbook 
Adoptions 
(CEngage, Big 
Ideas Math, 
HMH, 
Consenza and 
Associates) 

Texas Home 

Learning 3.0 

resources 

Renaissance 

Learning 

STAR 360 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

The high school teachers are 
using the online components 
of their textbooks, making it 
easier for the students to 
submit their work and receive 
audio embedded supports 
and modeled videos. This 
online component also 
provides accommodations for 
students and the ability to 
modify assignments. 

Support will be provided 
synchronously or 
asynchronously via Special 
Education teachers, district-
level Special Ed specialists, 
and Dyslexia teachers 

Renaissance Learning 

provides the district with 

universal screening and 

progress monitoring tools in 

STAR Reading, Math, Early 

Literacy and Spanish. The data 

is used to track student 

growth, create individualized 

learning plans for students 

and determine key 

areas/domains in need of 

strengthening.  There are 

accommodations allowed for 

special populations in regards 

to removing time limits and 

having the math screener 

read aloud. 

Spanish versions of the 

textbooks have been 

purchased for newcomers. 

Audio support features help 

ELLs to access and understand 

the materials. 

Selected TX Home Learning 3.0 

resources include built-in 

supports for ELs in each lesson. 

The STAR Spanish screener is 

utilized to screen and progress 

monitor students whose main 

language is Spanish. 

ELA 

Instructional 

Materials 

K – 5 Textbook 

Adoption - 

HMH Into 

Reading – 

Elementary 

Yes Yes 

HMH contains online learning 

support for students with 

disabilities including text to 

speech, text annotation tools, 

and differentiated instruction 

supports. Intervention lessons 

are available within the 

HMH lessons include research-
based ELL support in each 
lesson. Additional “Tabletop” 
lessons designed for ELLs are 
also included to further 
support language acquisition. 
Vocabulary cards are included 
to engage students in  word 
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6-8

9-12

K – 3 

Textbook 

Adoption – 

McGraw-Hill 

Study Sync 6 

– 8

Textbook 

Adoption – 

HMH into 

Literature 9 - 

12 

HMH iRead 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

program.  Scope and 

sequence and pacing guide 

include support materials for 

RtI and special needs student 

accommodations. 

McGraw Hill adoption 

contains online learning 

support for students with 

disabilities including text to 

speech, text annotation tools, 

and differentiated instruction 

supports. Intervention lessons 

are available within the 

program, both in print and 

online.  

HMH contains online learning 

support for students with 

disabilities including text to 

speech, text annotation tools, 

and differentiated instruction 

supports. Intervention lessons 

are available within the 

program 

HMH’s Online Readers 

provide teachers with 

multiple levels of instruction 

for each grade level to meet 

the needs of all learners. Each 

online reader 

HMH’s iRead component is a 
digital program designed to 
give children individualized 
experiences that will ensure 
that students master the 
alphabet, phonemic 
awareness, phonics, and 
fluency, while building a 
vocabulary and 
comprehension. 

learning with visual support. 
ELPS are embedded 
throughout. 

Variety of readers at varying 
TELPAS levels are provided; 
Spanish support is provided. 

The EL Resources contain two 
additional texts, each written 
at the four TELPAS levels, and 
one Extended Oral Interactive 
Reader available in more than 
20 languages other than 
English designed to meet the 
needs of the English learner. 
Focus is given to language 
acquisition and reading 
comprehension. 

Variety of ELL-embedded 
supports throughout 

iRead’s adaptive technology 
adjusts instruction to meet 
children where they are and 
provides explicit instruction 
and guided practice to build 
mastery. 
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K – 5 

K – 3 

K – 8 – all 

students; 

9 – 12 

Tier II and 

III 

students 

Reading 

Eggspress 

Digital 

Reading 

Program 

Amplify/ 

mClass 

Renaissance 

Learning 

STAR 360 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

Reading Eggs suite of 

products includes phonics, 

spelling, grammar, and 

reading comprehension 

online lessons based on 

student needs identified 

through the Placement Test. 

In addition, intervention 

lessons are provided within 

the program for teacher 

delivery. 

Amplify Reading provides 

students with targeted and 

engaging instruction and practice 

in the skill areas that students 

need to become successful 

readers, with a focus on the “Five 

Big Ideas” in early reading: 

phonological and phonemic 

awareness, phonics, vocabulary, 

comprehension, and accuracy 

and fluency. mCLASS is part of 

the Amplify early literacy suite, 

which brings together 

curriculum, instruction, regular 

practice, differentiation, and 

assessments that measures 

where students are, and what is 

needed to promote ongoing 

reading success, including 

intervention. 

Renaissance Learning 

provides the district with 

universal screening and 

progress monitoring tools in 

STAR Reading, Math, Early 

Literacy and Spanish. The data 

is used to track student 

growth, create individualized 

learning plans for students 

and determine key 

areas/domains in need of 

strengthening.  There are 

accommodations allowed for 

special populations in regards 

to removing time limits and 

having the math screener 

read aloud.   

Reading Eggs provides audio 
and visual support for ELLs. 
Materials are also available 
with instructions in Spanish. 

Online student instruction and 

practice through Amplify Reading, 

places students in a personalized 

instruction path based on mCLASS 

assessment data and adapts based 

on progress in the curriculum. This 

includes IDEL which addresses 

Spanish instruction. 

The STAR Spanish screener is 

utilized to screen and progress 

monitor students whose main 

language is Spanish. 
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K – 8 

PreK – 12 

Various 

Renaissance 

Learning 

Accelerated 

Reader 

MyOn Digital 

Library 

Texas Home 

Learning 3.0 

Resources 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

Accelerated Reader provides 

a way to set individualized 

reading goals for each 

student, monitor their 

reading progress/minutes of 

reading per day, as well as an 

online nonfiction article 

library of articles that can be 

assigned to classes/students.  

Articles can be selected in a 

variety of Lexile levels to 

accommodate varied reading 

levels. 

MyOn Digital Library contains 

over 10,500 books for PreK - 

12th grade students.  Every 

Beaumont ISD student has 

access to MyOn.  Additional 

library subscriptions have 

been acquired for High 

Interest/Low Reading Level 

book collections, Spanish 

book collections, and a wide 

range of reading levels and 

interests.  Audio support at 

varying speeds, as well as the 

option to highlight words or 

phrases during audio support 

is provided. 

Support will be provided 
synchronously or 
asynchronously via Special 
Education teachers, district-
level Special Ed specialists, 
and Dyslexia teachers 

A percentage of AR quizzes and 

articles are available in 

Spanish. 

Spanish libraries have been 

acquired to elevate the 

offerings for our Spanish-

speaking students.  

Selected TX Home Learning 3.0 

resources include built-in 

supports for ELs in each lesson. 

Science 

Instructional 

Materials 

K - 8 
STEMScopes 

Blended 
Learning 

Resources 

Yes Yes STEMscopes has tiered RtI 
supplements provided through 
Interventions, Evaluations, 
Explain, and Explore sections, 
leveled reading allows 
adjustment of reading materials, 
text to speech, highlight words 
and phrases, note-taking 
capabilities, annotated 
assignments (teacher), visual 
vocabulary, dictionary tool, 

Ability for students to select text 

to speech on Spanish resources. 

Students can toggle between 

English and Spanish with 

escopedia and STEMscopedia 

through learning resources. 

Reading and math literacy in 

science can be toggled to Spanish 
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3 – 5 

 

 

 

 

6 - 12 

 

 

 

 

 

 

 

Legends of 

Learning 

 

 

 

CPO 

Textbook 

Adoption 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

Yes 

 

 

 

 

 

 

 

 

Yes 

 

 

 

 

Yes 

intervention strategies in the 
teacher toolkit (communication 
development, physical 
development, cognitive 
development, adaptive 
development, physical or 
emotional development, tiered 
intervention supports), formative 
assessments built into all five 
sections of each scope (follows 5-
E learning model), support 
teachers can be added to class 
sections to provide one on one 
interventions and monitoring 

Legends of Learning has teacher-
built learning pathways 
specifically meant for RtI use. 
Where deeper support is needed, 
individualized lessons can be 
given. The program is specifically 
focused on STAAR science 
remediation in a gaming format.  
Audio support is provided. 

 

Teachers modify the labs, which 
are 40% of instruction, to meet 
the needs of students based on 
their accommodations. 

 

 

 

 

 

 

 

Spanish version is forthcoming this 

school year; provides text to talk 

and read aloud for those needing 

audio support. 

 

 

 

CPO provides both print and 

digital ESL-support materials as 

required by our textbook adoption 

committee. 

Social 

Studies 

Instructional 

Materials 

 

 

3 - 5 

 

 

K - 8 

 

 

K - 12 

Social Studies 

Weekly 

 

 

 

Education 

Galaxy 

 

 

District-

adopted 

Textbooks 

Yes 

 

 

 

Yes 

 

 

 

Yes 

Yes 

 

 

 

Yes 

 

 

 

Yes 

Studies Weekly provides support 
measures to assist the teachers 
in tiering students through 
evaluation and progress 
monitoring. Also, it has the ability 
to read- aloud to students and 
highlight text. 

Education Galaxy has the ability 
to tier students through 
evaluation and progress 
monitoring. 

 

The textbook provides support 
measures by tiering level readers 
by below, on, and above reading 
level with vocabulary for 
elementary students. Also, the 
online component allows 
accommodation of  assignments  

Studies Weekly resources are in 
English and Spanish. Also, there is 
a component for read- aloud to 
students.  

 

Education Galaxy has the ability to 
read-aloud and translate into 
Spanish. 

 

 

Teachers have the ability to toggle 
text, assignments, and notes from 
English to Spanish.  
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Provide additional explanations of how your instructional materials meet the criteria if needed: 

Component:  How will materials be designed or will be adapted for asynchronous instruction, 

ensuring coherence and retention on knowledge? 

Explanation:  All district-adopted textbooks have an online component that allows remote 

accessibility to the written material and supplemental embedded activities.  During the spring and 

summer 2020, district online instructional programs were carefully evaluated by a committee of 

district leaders, campus principals, teachers of the year candidates, and parent representatives to 

ensure quality of instruction, TEKS alignment, appropriate content for special populations, and 

compatibility with Chromebook, iPads, and tablets.  Presentations of online programs were made 

by vendors to the committee so that questions could be asked and clarifications provided. 

Selections of instructional materials for the 2020 - 2021 school year were purposeful with the 

understanding that at least some of the instruction would be delivered remotely.  

The district curriculum was revised throughout Summer 2020 to ensure the scope and sequence 

along with the embedded resources indicated clearly the adaptation of materials for quality 

asynchronous learning.  This adaptation included providing modeled videos created by curriculum 

writers showing how to utilize existing materials, how to foster collaboration and hands-on 

activities in an asynchronous model, and how to ensure that typical hands-on in-class activities, 

such as science labs or CTE courses such as welding or construction, were adapted with supporting 

training provided to the teachers of those subjects. 

Activities through online textbooks or online instructional programs can be assigned, graded, and 

tracked remotely.  Teachers or campus/district leaders can easily pull records showing time on task, 

completed modules, and progress monitoring reports.  If reports show a student lagging behind the 

expected progression, the teacher can easily connect with the student for personalized reteaching 

and concept explanation then set micro-goals for the student to complete while tracking their 

progress.  Parent reports will also be generated at least every two to three weeks to show program 

progression, in addition to grades being input in TEAMS so parents can acquire grade reports as 

desired through Parent Self-Serve. 

Component:  What additional supports (in addition to resources listed above) will be provided 

for students with disabilities and ELs? 

Explanation:  Through a thorough review of each student's IEP, prior and current year data, and 
current year universal screening data and diagnostic reports, teachers, paraprofessionals, and 
campus leaders will ensure activities and instructional delivery/content meets the needs of each 
student.  The district Special Ed department has a team of specialists assigned to specific campuses 
to provide supports that may be needed (e.g., additional training on programs, data review 
meetings, support for connecting with students who are not showing the expected progress).    The 
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district Bilingual/ELL department regularly meets with campus staff members and conducts both 
virtual and on-campus walkthroughs that provide feedback to elevate instruction and outcomes. 
The department regularly meets with campus Bilingual and ELL teams/teachers to ascertain the 
quality of program implementation and determine what additional training may be needed.  

With over 200 new teachers in the district for the 20 - 21 school year, the district has provided 

multiple opportunities for Sheltered Instruction and Culturally Response Teaching training to 

ensure that new teachers come with the training already provided to veteran teachers that will 

help them effectively teach and reach diverse populations.  Special Education personnel provide 

coaching and one-on-one training with new teachers on reaching and engaging special needs 

students.  Dyslexia teachers from each campus attend a monthly meeting that provide training, 

best practice research, and showcasing innovative ideas for reaching dyslexic students.  

Additionally, a dedicated Title III Parent and Community Liaison conducts parent training sessions 

to help parents of bilingual and ELL students better understand asynchronous instruction 

expectations and the supports being provided for their children.   

Key Requirement Student Progress: Describe how you’re tracking student engagement and 

progress in your asynchronous environment.    

Component:  What is the expectation for daily student engagement? 

Explanation:  Students will engage in a minimum of 250 to 300 minutes or more of instruction per 

school day in the following time parameters: 

ELA - between 60 - 120 minutes per day 

As one of our district's key goals is to increase reading levels among our students, a dedicated daily 

reading time of at least 30 minutes per day is prescribed for independent reading in self-selected 

books with open-ended reading response activities provided to solidify comprehension and 

vocabulary acquisition.  This independent reading time is above and beyond the required 90 - 120 

minutes of ELA instruction each day. 

Math - between 60 - 120 minutes per day 

Science - between 30 - 60 minutes per day 

Social Studies between 30 - 60 minutes per day 

Fine Arts/Electives/PE - 30 - 45 minutes per day 

SEL (Social-Emotional Learning) opportunities - 15 - 30 minutes per day 

Small Group Interventions – 30 – 45 minutes per day 
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Students are required to log in to their Google Classroom class(es) each day to view the teacher 

directions and assignments, access uploaded instructional videos, post questions/feedback and 

assignments, and submit a Google Form noting attendance and a reflection question response and 

SEL reflection.   There are also live office hour schedules posted for each teacher where students 

can log in to ask questions, receive clarifying instruction, and connect with other students in the 

class. 

Teachers will also be offering live classroom instructional opportunities throughout the week on a 

stated schedule so that remote students can join the in-class instruction and see the lesson 

performed live if they are able.  During independent practice/aggressive monitoring time, teachers 

can connect with participating remote students to answer their questions and receive feedback on 

their work. 

Component:  What is the system for tracking daily student engagement? 

Explanation:  In accordance with the Texas Education Agency, students participating in Remote 

Asynchronous instruction will be required to engage in daily academic content for each of their 

scheduled courses. Engagement for attendance is considered to be instructional interaction 

between teacher and student, progress in the district’s LMS or completion of instructional 

coursework/assignments. Remote students, who do not demonstrate engagement by 11:59 pm on 

the attendance event date, will be marked as ‘absent.’ 

General Expectations: 

 Students and parents will be provided daily attendance expectations upon

enrollment/registration into the remote asynchronous platform.

 Expectations will include remote asynchronous attendance procedures and a sample

schedule that shows time on task commensurate to on-campus instruction.

 Participation in learning activities, coursework and assessments will be consistent with the

district’s curriculum guidelines and grading policy as used for attendance purposes.

 However, engagement for daily attendance purposes alone does not constitute academic

proficiency.

 Students not who do not meet daily engagement measures for attendance purposes and/or

who are not making adequate academic progress may not meet standards for promotion to

the next grade level or meet requirements for graduation.

 Traditional attendance rules for ADA, compulsory attendance and the 90% Rule will be

enforced.
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Engagement Tracking: Elementary PK-6th 

 Student attendance will be marked daily in the student’s scheduled homeroom.

 In order to document engagement for attendance purposes, students will complete an

assigned Daily Learning Activity in Google Classroom consistent with on-campus learning

activities such as a bell-ringer, warm-up, course reflection, journal prompt, or exit-ticket.

 Additional engagement opportunities for remote attendance purposes will exist in the form

of instructional interaction between teacher and students, including, but not limited to

remote tutoring, intervention, enrichment or social emotional  support activities,

completion and submission of other assigned coursework or assessments, participation or

progress in other instructional technology platforms or multimedia content offline,  etc.,

 Teachers will use the daily attendance decision rubric and initially mark the student’s

attendance in the SIS at the campus’ designated official attendance time for on-campus

instruction.

 PEIMS Clerks will run attendance reports daily to determine Attendance Not Posted and

follow-up with teachers weekly to verify accuracy of attendance.

 Students, who are initially marked absent, but who later meet engaged attendance measure

by 11:59pm on the attendance date will retroactively have their attendance record updated

to reflect as remote asynchronous.

 Students who are not engaged for three consecutive days without excuse shall be contacted

by phone call or messaging from the classroom teacher to check in on them, discuss

learning goals and confirm the student’s commitment daily engagement.

 Teachers will refer ‘uncontactable’ students to campus staff to implement further

attendance intervention measures for truancy purposes.

Engagement Tracking: Secondary 6th-12th  

 Student attendance will be taken daily in each class period the student is scheduled into.

 In order to document engagement for attendance purposes, students will complete an

assigned Daily Learning Activity in Google Classroom consistent with on-campus learning

activities such as a bell-ringer, warm-up, course reflection, journal prompt, or exit-ticket.

 Additional engagement opportunities for remote attendance purposes will exist in the form

of instructional interaction between teacher and students, including, but not limited to

remote tutoring, intervention, enrichment or social emotional  support activities,

completion and submission of other assigned coursework or assessments, participation or

progress in other instructional technology platforms or multimedia content offline,  etc.,

 Teachers will use the daily attendance decision rubric and initially mark the student’s

attendance in the SIS at the campus’ designated attendance time for on-campus instruction.
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 PEIMS Clerks will run attendance reports daily to determine Attendance Not Posted and 

follow-up with teachers weekly to verify accuracy of attendance. 

 Students, who are initially marked absent, but who later meet an engaged attendance 

measure by 11:59pm on the attendance date will retroactively have their attendance record 

updated to reflect as remote asynchronous. 

 Students who are not engaged for three consecutive days without excuse shall be contacted 

by phone call or messaging from the classroom teacher to check in on them, discuss 

learning goals and confirm the student’s commitment daily engagement.   

Teachers will refer ‘uncontactable’ students to campus staff as applicable to implement further 

attendance intervention measures for truancy purposes. 

Component:  How are the expectations for daily student engagement consistent with progress 

that would occur in an on- campus environment? 

Explanation:  The methods described above are similar to the ways in which students would 

receive teacher support, peer interaction, and individual work time if they were learning on-

campus. Further, regardless of student location – on-campus or remotely – students will be 

participating in the same curriculum, be provided access to peer interaction and other supports, be 

graded on the same schedule and the same attendance rules will be enforced. 

Component:  What is the system for tracking student academic progress? 

Explanation:  Through consultation with Instructional Partners provided by TEA in the Summer of 

2020, consultants worked with core content supervisors and lead teachers to determine the most 

effective ways to track student academic progress during the school year.  Rather than depending 

on a comprehensive end of grading period assessment, district assessments will be produced in 

shorter 3-week cycles to better gauge student understanding and learning gaps.  Additionally, 

teachers have been trained to conduct formative assessments with their students virtually and 

face-to-face on a minimum of a weekly basis.  All students are using Google Classroom to receive 

and submit assignments with teacher-embedded feedback provided on at least a weekly basis.  

Online district programs provide progress measuring checkpoints, adaptive and individualized 

learning pathways, and progress measures to ensure students are attaining concept mastery and 

showing measurable growth. 

Component:  What is the system for providing regular (at least weekly) feedback to all students 
on progress? 
 
Explanation:  All teachers are required to provide feedback via Google Classroom more than once 

per week through feedback comments on submitted assignments.  Many of our online district 

programs have automatically generated feedback as students progress through individualized, 

adaptive pathways toward their particular learning goals.  Upon reaching their goals, certificates of 
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achievement and/or avatars are provided digitally to students along with feedback regarding their 

next steps in their learning pathway. 

Additional feedback is provided at least once weekly via student and parent emails, Remind, and 

Class Dojo apps.  District progress reports are provided at the mid-point of each grading period with 

virtual parent conferencing and on campus conferencing opportunities available to discuss 

concerns and provide intervention prior to the final report card grades.   Those students who are 

not progressing or falling behind are contacted for small group interventions.     

Key Requirement Implementation: Describe specific supports for educators and families to 

implement effective remote asynchronous instruction. 

Include a sample educator professional development schedule. 

Attachment 3:  Beaumont ISD Professional Development Plan 20 -21   

https://drive.google.com/file/d/1JuVHS5oqdDgh6JdKVn_eiyFZlFTc2Dyl/view?usp=sharing 

BISD Teacher Remote Instruction Support Site:  (digital link)  

https://sites.google.com/bmtisd.com/instructional-technology/home 

Summer 2020 Beaumont ISD Professional Development Menu:  digital link) 

https://docs.google.com/spreadsheets/d/1zjFrGXCerY-VLKjarmS_jivoZDC6jeNpKMoOypfA-

t8/edit?usp=sharing 

Component:  How will both initial and ongoing, job-embedded educator development 
opportunities occur? 

Explanation:  Upon the COVID-19 closure in spring 2020, the district Professional Development 

Committee comprised of teachers of the year, district and campus leadership, technology 

supervisors, and parents evaluated the district technology offerings and training needed to ensure 

cohesive and quality implementation of virtual learning components.  Prior to teachers going off 

contract in May 2020, a mandatory "Level 0" Google Applications training program was initiated 

wherein all educators, paraprofessionals, secretaries, and campus and district leadership team 

members were required to complete 15 hours of Google Suite Application training through online 

learning modules and submission of artifacts.  Additionally in April, it was determined that Google 

Classroom would be the main mode by which assignments would be posted and submitted district-

wide in the event of closure continuation or necessity for virtual instruction in the 20 - 21 school 

year.  All teaching and paraprofessional staff completed initial Google Classroom training through 

Fried Technology in May with a half-day live webinar training.  A full-day continuation of Google 

Classroom training which showed teachers how to create Interactive Notebooks and use extensions 

to elevate their virtual instruction was offered throughout the summer to earn a Flex Day in the 

new school year.   A district Summer 2020 Professional Development menu was published in June 

https://drive.google.com/file/d/1JuVHS5oqdDgh6JdKVn_eiyFZlFTc2Dyl/view?usp=sharing
https://sites.google.com/bmtisd.com/instructional-technology/home
https://docs.google.com/spreadsheets/d/1zjFrGXCerY-VLKjarmS_jivoZDC6jeNpKMoOypfA-t8/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1zjFrGXCerY-VLKjarmS_jivoZDC6jeNpKMoOypfA-t8/edit?usp=sharing
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2020 so that teachers, paraprofessionals, and administrators could select from hundreds of training 

option and complete training virtually over a variety of topics. 

For those electing not to complete the training in the summer or for newly hired teachers, the full 

day Level 0 and Google Classroom training was mandatory to complete during the August 2020 

inservice days.  An additional training over effective use of Zoom to provide online instruction and 

conferencing was required to be completed by all educators and administrators during the August 

2020 inservice week.  

All teachers began the school year with Google Applications training completed and their Google 

Classrooms set up and vetted by Fried Technology experts along with feedback to ensure quality 

implementation.   The attached Professional Development Plan above shows the training that has 

occurred and will continue to build upon skills in the future. 

Component:  How will professional development experiences develop educator content knowledge 
to support internalizing the asynchronous curriculum and analyzing and responding to data? 

Explanation:  It was apparent during the Spring 2020 closure that teachers would have to engage in 

practices that foster high yield instructional experiences while at the same time promote social 

distancing and instructional continuity and quality during remote learning periods.  Beaumont ISD 

has embraced providing our teachers with targeted training that is scaffold in ways that do not 

overwhelm or frustrate teachers.  Our district Instructional Tech team and Professional 

Development Advisory Committee began convening in Spring 2020 and thereafter to ensure a 

strong PD plan was in place that would meet the unique and challenging needs presented to 

educators as a result of COVID-19.   

The professional development experiences are all focused on adding tools to an educator’s 

toolbox.  Furthermore, we want to ensure that the tools can be continually developed and 

enhanced in order to grow our teachers and their knowledge and implementation of the TEKS, high 

quality, research-based instructional strategies, and ensuring that the instruction adds value to our 

students as evidenced by data evaluation and action steps.  

In a “normal” year, this is a daunting task which takes a team effort to implement.  Under COVID-19 
constraints, the challenge is greater, but it is not insurmountable.  Through the resources, 
programs, training, and observation/feedback being provided, our teachers have the tools they 
need to tackle the challenges of asynchronous learning effectively.  Through continuation and 
strengthening of previously-implemented initiatives such as campus/department Data Digs, regular 
PLC data reviews, aggressive monitoring, universal screening and progress monitoring, and working 
with students one-on-one in data and growth goal-setting conferencing, we are confident that we 
will be able to foster student achievement in a unique and challenging year. 
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Describe your communication and support plan for families engaging with asynchronous 

learning: 

A Google Site was created specifically for our families which houses brief informational videos 

and access to a variety of resources to support the learning at home:  

www.tinyurl.com/bisdparents 

Component:  How will you communicate the expectations for asynchronous instruction to families? 

Explanation: Beaumont ISD routinely uses a variety of platforms to ensure communications reach 

our family.  Our district website at www.bmtisd.com is regularly updated with the latest 

information, including landing page banners that immediately direct families to prioritized 

information.  We additionally post information accompanied with graphics on our Beaumont ISD 

Facebook feed, the Beaumont ISD Parent and Family Engagement Facebook group, the BISD 

Twitter feed, and on our mobile app.  The district also utilizes Blackboard call-outs and emails to 

our families.  Each campus additionally maintains their own website and utilizes Blackboard to 

reach their families.  The district Parent Engagement Facilitators, under the supervision of the 

Parent Engagement Coordinator, schedule on-campus informational drive-throughs that allow 

parents to receive print copies of schedules, program log-in flyers, Google Classroom codes, and 

other pertinent information to foster parent and student learning engagement.   All posted and 

provided materials are in both English and Spanish, with many of our digital platforms allowing 

automatic translation into other languages as needed. 

The district knew that Google Classroom would by a key mode of providing instruction in an 

asynchronous model.  We acquired and published a “Google Classroom for Parents” training video 

that walks parents through every step of using the platform and what they should expect 

throughout the school year.  This training was provided in both English and Spanish.  The video is 

located on the district website banner, easily accessible with one click of a button. 

The district has also published brief videos and powerpoint presentations in both English and 

Spanish to help parents understand the expectations for continuation of virtual learning after the 

initial first 4-weeks remote learning period has concluded.  A website at tinyurl.com/bisdparents 

has been created that contains on-demand brief training videos and resources to support 

understanding and implementation of asynchronous learning.  The site also contains additionally 

vetted learning sites that students can use to support their understanding of concepts or to work 

on areas identified as needing improvement.   

Component: What are the expectations for family engagement/support of students? 

Explanation:   Parent and Family Engagement Coordinators work with campus leadership teams to 

provide specific supports needed by the families.  These include mandatory “Coffee with the 

http://www.tinyurl.com/bisdparents
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Principal” events monthly at each grade level where parents can attend a virtual or in person event, 

hear the charge from the campus leadership, and have the opportunity to ask questions.  The Title 

III Parent and Community Liaison routinely holds meetings for Spanish-speaking parents at each 

campus to hear their concerns, provide training, and support their needs, both virtually and 

eventually in-person as our local virus cases diminish. 

District and campus leadership teams routinely go out into the neighborhoods to distribute 

information, provide mobile tech and WiFi checkouts, and provide supplies that students may need 

to do their classwork.  The district maintains a strong promotion about the importance of daily 

reading and has implemented reading challenges throughout the summer.  This will continue 

throughout the school year with Read-A-Thons and challenges for students in K – 12 grade.  District 

and campus leadership conduct home visits at least once monthly to provide students who have 

met the challenges with “Extraordinary Reader” yard signs and books.  Visits are made to local 

housing projects to distribute library books and reading response packets/trackers to students. 

Virtual parent meetings are held by content supervisors and campus personnel to keep parents 

apprised of instructional expectations.  Training on district programs are provided live and virtually, 

as well as through posted webinars, throughout each grading period to ensure that parents 

understand what their child is working on.  Through our daily drive-thru feeding sites, information 

and learning activities which foster parent/child interaction are distributed to take home.    

Component:  What additional supports, training, and/or resources will be provided for families 

who may need additional support? 

Explanation:  The mental and emotional health of our families, students, and staff is at the 
forefront of our concerns.  COVID-19 has created unprecedented stress among all, and we soon 
realized that the same attention devoted to planning instructional continuity and being ready to 
deliver quality instruction remotely would need to be devoted to providing emotional supports for 
our families and staff.     

We continued to grow our SEL (Social-Emotional Learning) department throughout Spring 2020 
from only two members to a team of six members by July 2020.  The SEL team worked throughout 
the summer to develop an appropriate SEL curriculum for each grade level which involves 
reflections, live connection times, and sharing of brief videos and SEL strategies.   This curriculum 
was implemented starting on the first day of school.  We additionally created SEL Check-In 
Protocols that tie into the Google Form students are using each period to submit their attendance 
and a reflection or exit ticket response.  Through a posted SEL Check-In Form, students are able to 
let their teacher know if they are in need.  It may be a need for supplies, time to speak to the 
teacher or counselor privately, a need for one-on-one help, or a variety of other needs.  The check-
in form also lets the student rate their current mood and allows students to elaborate on how they 
are feeling and what challenges they are facing.   
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The SEL Check-In forms have been more impactful than was anticipated.  Within the first week of 
school, teachers were receiving forms from students asking how they can receive food since they 
had none at home, how they could receive help on using their Chromebook or assistance reading a 
passage in their native language, and even students expressing fear at being left alone during the 
day or night.  In each incident, immediate support was provided to the student.  Depending on the 
expressed need, the school counselor, at risk coordinator, or SEL specialist connected live with the 
student and was able to get them the help they requested.  Campus teams visited homes of 
students to provide reassurance or bring them food/supplies.   

The SEL check in is a protocol that was borne from the isolation brought on by COVID-19, but it has 
proven to be such a valuable process that we will continue it long after COVID-19 has been 
resolved. 

SEL Check-In Protocol: Attachment 4 

 https://drive.google.com/file/d/1D2fjKENof86jnU_Bxgiuov1V7XAkaJTG/view?usp=sharing 

SEL Live Support opportunities:  

https://drive.google.com/file/d/1DZQzji4HDBbFZ2_eoMq5k_0ROJDvafi_/view?usp=sharing 

Through campus “Coffee with the Principal” virtual meetings and additional virtual meeting 
opportunities from our Parent Involvement dept., parents are provided with community resources 
that can provide the supports they may need.  We also make our district At-Risk Coordinator’s 
contact information known at these meetings so parents can call about specific needs and get 
connected to the resources that can help them.   

https://drive.google.com/file/d/1D2fjKENof86jnU_Bxgiuov1V7XAkaJTG/view?usp=sharing
https://drive.google.com/file/d/1DZQzji4HDBbFZ2_eoMq5k_0ROJDvafi_/view?usp=sharing
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Asynchronous Plan Attachments 
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Live Office Hours schedule will be posted in each teacher’s Google Classroom 

Time Content Area/Student Activity Synchronous/ 
Asynchronous 

5 minutes Complete Daily Check-In Form/SEL Check In Asynchronous 

60 minutes ELAR/SLAR 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Prescribed time on online learning programs (Raz
Plus, Frog street, Starfall,  Teach Your Monster to
Read)

Asynchronous 

Live office hours will 
be Synchronous 

45 minutes Math 
 Screencast or recorded Zoom lesson

 Google Classroom Activities

 Prescribed time on online learning programs
(Tiggy Chef, Tiggy Safari, Tiggy Adventure, Tiggy
Shapes)

Asynchronous 

Live office hours will 
be Synchronous 

30 minutes Active Play 
 Screencast or recorded Zoom lesson

 Google Classroom activities

Asynchronous 

Some Synchronous 
opportunities will be 
available weekly 

45 minutes Science/Social Studies 
 Screencast or recorded Zoom lesson

 Google Classroom activities

Asynchronous 

Live office hours will 
be Synchronous 

30 minutes Specials/Creative Play Asynchronous 

Some Synchronous 
opportunities will be 
available weekly 

15 – 30 
minutes 

SEL (Social-Emotional Learning) 

 Screencast or recorded Zoom lesson

 Emotional ABC’s

 Google Classroom activities

Asynchronous 

30 minutes Interventions/Small Group Instruction Synchronous 

Attachment #1 - BISD Sample Daily Schedules 

Pre-K Full Day Daily Schedule 
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Live Office Hours schedule will be posted in each teacher’s Google Classroom 

Time Content Area/Student Activity Synchronous/ 
Asynchronous 

10 minutes Complete Daily Check-In Form/SEL Check In Form Asynchronous 

90 – 120 
minutes 

ELAR/SLAR 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Prescribed time on online learning programs
(Education Galaxy, iRead, Reading Eggspress,
HMH online textbook components)

Asynchronous 

Live office hours will 
be Synchronous 

30 minutes Dedicated independent reading time in 
appropriately-leveled, self-selected books 

Asynchronous 

90 – 120 
minutes 

Math 
 Screencast or recorded Zoom lesson

 Google Classroom Activities

 Prescribed time on online learning programs
(Education Galaxy, STEMScopes Math, Texas Go
Math textbook components)

Asynchronous 

Live office hours will 
be Synchronous 

30 – 45 
minutes 

Science 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Online Lab activities through STEMScopes

Asynchronous 

Live office hours will 
be Synchronous 

30 – 45 
minutes 

Social Studies 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Social Studies Weekly online activities

Asynchronous 

Live office hours will 
be Synchronous 

30 – 35 
minutes 

Fine Arts/Elective/PE 
 Screencast or recorded Zoom lesson

 Google Classroom activities

Asynchronous 

Some Synchronous 
opportunities will be 
available weekly 

30 minutes SEL (Social-Emotional Learning) 

 Screencast or recorded Zoom lesson

 Character Strong curriculum components

 Google Classroom activities

 Live sessions with district SEL Specialists

Both Asynchronous 
and Synchronous 

30 – 45 
minutes 

Interventions/Small Group Instruction Synchronous 

Kinder to 5th Grade Daily Schedule 
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Live Office Hours schedule will be posted in each teacher’s Google Classroom 

Time Content Area/Student Activity Synchronous/ 
Asynchronous 

Complete each class 
period (5 min. per 
period) 

Complete daily class check-in form/reflection or 
exit ticket/SEL Check-In 

Asynchronous 

60 - 90 minutes ELAR/SLAR 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Prescribed time on online learning programs

Asynchronous 

Live office hours will 
be Synchronous 

30 minutes Dedicated independent reading time in 
appropriately-leveled, self-selected books 

Asynchronous 

60 - 90 minutes Math 
 Screencast or recorded Zoom lesson

 Google Classroom Activities

 Prescribed time on online learning programs

Asynchronous 

Live office hours will 
be Synchronous 

45 - 60 minutes Science 
 Screencast or recorded Zoom lesson

 Google Classroom activities

Asynchronous 

Live office hours will 
be Synchronous 

45 - 60 minutes Social Studies 
 Screencast or recorded Zoom lesson

 Google Classroom activities

Asynchronous 

Live office hours will 
be Synchronous 

60 -90 minutes Fine Arts/Elective/PE 
 Screencast or recorded Zoom lesson

 Google Classroom activities

 Most secondary students have at least two classes
in this category

Asynchronous 

Some Live Learning 
Synchronous 
opportunities will be 
available weekly 

30 minutes SEL (Social-Emotional Learning) 

 Screencast or recorded Zoom lesson

 Utilization of Character Strong curriculum
components

 Google Classroom activities

 Live sessions with district SEL Specialists

Both Asynchronous 
and Synchronous 

30 – 45 minutes Interventions/Small Group Instruction Synchronous 

Secondary Daily Schedule 
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Time 
Frame 

Training 
Title 

Description of 
Training 

Participating 
Personnel 

Training Goals Follow Up Support 

May 11 - 
28, 2020 

"Level 0" 
Google 

Application 
Training 

Provides 15 
hours of training 
that covers the 

basics of Google 
Suite application 

usage 

All campus and 
district 

leadership; 
educators; 

para-
professionals; 

secretaries 

To ensure that all 
personnel have a 

viable foundational 
knowledge of Google 

Suite Applications 
that can be built 

upon in the coming 
year 

Online Google Suite 
Applications training 
modules have been 

purchased through TEQ for 
staff in need of a refresher 

to utilize as needed; to build 
upon the foundational 

knowledge, all staff will be 
required to complete Level 

1 Google Certification 
training and pass the 

certification test by August 
2021 

May 19, 
2020 

"Intro-
duction to 

Google 
Classroom" 

training 

Three-hour live 
webinar to 
introduce 

teachers and 
administrators 

to Google 
Classroom 

All teachers, 
administrators, 

para-
professionals 

To ensure that all 
educators have a 

strong foundational 
knowledge of Google 
Classroom which will 

be the main way 
students will interact 

asynchronously 

Continuation of the initial 
training will be provided 

throughout the summer in 
order for participants to 

earn a Flex Day; otherwise, 
the training will be a 

mandatory part of their 
August inservice day. 

Summer 
2020 or 
Aug. 10, 

2020 

"Google 
Classroom 
Training: 

Interactive 
Notebooks" 

Three-hour live 
and recorded 

webinar guiding 
teachers to use 

digital 
interactive 

notebooks in all 
content areas 

All teaching 
staff, campus 

administrators, 
district content 

supervisors 

Train all teachers in 
utilizing Google 

Classroom to elevate 
instruction in 

engaging ways 
remotely 

District instructional tech 
supervisors will continue 
training opportunities on 

Google Classroom 
components throughout the 

year; development of an 
Asynchronous Rubric will 

allow for campus and 
district leadership to 

provide targeted 
observation and feedback. 

Summer 
2020 or 
Aug. 10, 

2020 

"Effective 
Zoom 

Usage" 

Three-hour 
Zoom for 
Educators 
training 

Teachers, 
administrators, 
others who are 

interested 

Knowledge and 
application of Zoom 

effectively for 
meetings, 

instruction, and 
conferencing 

Zoom walkthroughs are 
regularly conducted by 

campus/district leadership 
to provide feedback and 
opportunities to engage 

with the students.  
Additional training provided 
by district instructional tech 

supervisors as needed. 

Professional Development Calendar 

Attachment #3 - BISD Professional Development Calendar 
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Time 
Frame 

Training 
Title 

Description of 
Training 

Participating 
Personnel 

Training Goals Follow Up Support 

Summer 
2020 

"Google 
Classroom 

for Parents" 
webinar 

posted on 
district 

opening 
banner 

This on-demand 
webinar designed 
for BISD parents 

guides them 
through the 

components of 
Google Classroom 
and how students 
will log in, access 
and submit work 

Instructional 
Tech supervisors, 

Parent 
Engagement 
Coordinator 

To help parents 
understand the 

Google Classroom 
platform and how it 

will be utilized 
through the initial 
remote learning 

period and for those 
opting to continue 
virtual instruction 

Parent Engagement 
Coordinators will hold 
virtual forums at the 

campus level to help parents 
navigate and better 
understand remote 

platforms; district personnel 
manage a Parent and Family 

Engagement Facebook 
group to answer parent 
questions and provide 
posted training videos. 

July 21 & 
22, 2020 

Leadership 
Academy 

Two-day training 
provided by Dr. 
Stephen Peters 

outlining the keys 
to effective 

campus 
leadership  

All campus 
administrative 
teams, district 

leadership 

To inspire campus 
leaders to lead with 
heart, communicate 

effectively, be visible, 
embrace cultural 

responsiveness, and 
ensure that all 
students have 

opportunities for 
success. 

Dr. Peters will continue to 
offer training throughout 

the school year during 
monthly Administrator 

Meetings 

July 20 & 
23, 2020 

"Google 
Classroom 
for Campus 

Admin. 
Teams" 

Two full-day live 
trainings by Fried 

Technology 
trainers showing 
administrators 
how to utilize 

Google Classroom 
effectively, 

calibration of 
walkthroughs, 

appropriate 
feedback  

Campus and 
district 

administrators 

Administrators fully 
understand the 

Google Classroom 
platform and its 

components, are able 
to identify quality 
Google Classroom 

set-ups, and provide 
observation and 

feedback that will 
drive quality usage 

All administrators were 
required to set up their own 

Google Classrooms and 
utilize them to connect with 
their staff on a regular basis; 

district instructional tech 
supervisors will provide 

follow-up trainings 
throughout the year that 
will continue to enhance 

their knowledge and usage 

Aug. 3 - 
7, 2020 

New Teacher 
Academy 

Five-day training 
for all new 

teachers covering 
Google Apps, T-

TESS Initial 
Training, Remote 

Instruction 
Overview, 

Curriculum, and 
SEL 

All new teachers 
to the district 

To provide a quality 
array of trainings that 

will  provide new 
teachers with the 
tools needed to 

successfully instruct 
and reach students 

with high quality 
resources  

New teachers are provided 
an on-campus mentor who 
can help support their on-
going understanding and 
training needs; the district 
will continue to offer on-
demand recorded trainings 
as well as live learning 
opportunities throughout 
the year 
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Time 
Frame 

Training 
Title 

Description of 
Training 

Participating 
Personnel 

Training Goals Follow Up Support 

Aug. 11, 
2020 

"Curriculum 
Roll-Out Day 

- Reaching
Students
Virtually"

Full day of live 
remote learning 
for teachers and 
principals on the 

district 
curriculum, new 
online programs, 

and effective 
remote 

instruction 

Campus 
teachers, paras, 

campus and 
district 

leadership 

Teacher and 
administrator 

understanding of 
content overviews 
showing updated 

curriculum 
components, pacing 
calendar, scope and 

sequence, and online 
resource portals for 
each subject area; 

training 
opportunities for 
online programs; 

deep dive into how 
to use these 

components to teach 
virtually effectively 

On-demand webinars, either 
purchased from the 

program vendor or created 
in-house by content 

supervisors are readily 
available in each content 

resource folder.  Additional 
campus trainings are 
provided remotely as 

needed in PLCs or faculty 
meetings. 

Aug. 12 
& 13, 
2020 

 SEL
Supports

 CHAMPS
Virtually

 Remote
Learning
Handbook

 Health &
Safety
Protocols

Campus-based 
training using 

district-created 
training modules 

and materials 

Campus 
personnel 

All campus personnel 
begin the year with a 
deep understanding 
of the expectations 
for remote learning 
using handbook 
protocols, SEL 
training and 
resources, CHAMPS 
implementation in 
virtual instruction, 
health/safety 
protocols 

All topics will continue to be 
addressed throughout the 

school year in follow-up 
trainings, faculty meetings, 

district newsletters, and 
training videos. 

Sept. 
2020 

"Project 
Restore - 
Part 1" 

Training 

Online video 
training with 

facilitator 
guidance for 

Project Restore 

All campus 
personnel 

To ensure that all 
campus personnel 

understand and 
recognize the effects 
of childhood trauma 

Continuation of Project 
Restore presentations as 
they are released; District 
At-Risk Coordinator will 

additionally provide support 
trainings for parents and 

staff throughout the year.  
As new trainings are 

released, we will 
incorporate them into the 

PD calendar throughout the 
school year. 
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Time 
Frame 

Training 
Title 

Description of 
Training 

Participating 
Personnel 

Training Goals Follow Up Support 

Sept. 
2020 

"Pear Deck 
Training" 

Based upon 
educator 

feedback, the 
district purchased 

Pear Deck to 
support engaging 

instruction for 
both F2F and 

remote learners.  
This recorded 
training walks 
them through 

implementation 
and usage in the 

classroom. 

Campus 
educators and 
administrators 

All staff charged with 
educating students 

will be trained on this 
additional tool that 

can elevate both 
their F2F and remote 
instructional delivery. 

Surveys are routinely 
distributed to staff after a 

program is implemented to 
ascertain its value and to 
determine if it should be 

continued in the next school 
year.  If it is determined to 

be a program that adds 
value, we will continue its 

usage and provide 
additional training as 
needed for new staff 

members or as a refresher. 

Sept./Oct
. 2020 

"Preparing 
for F2F 

Learning" 

On-demand 
prerecorded 

training videos to 
show teachers 
how to manage 

providing quality 
instruction to 
both F2F and 

remote learning 
students 

Instructional 
Tech Supervisors, 

classroom 
teachers, 

administrators 

Teachers will better 
understand the 

expectations of their 
duties once the initial 

4-week remote
learning period has 

concluded.  Teachers 
will know how often 

to provide virtual 
office hours, utilize 
existing classroom 
tech to reach their 
students remotely, 
and how to foster 
communication/ 

collaboration among 
F2F and remote 

learning students 

Campus instructional 
coaches, district content 

supervisors, and 
instructional tech 

coordinators will provide 
ongoing observation and 

feedback for teachers.  Live 
Q & A sessions will be held 

to address concerns and 
rectify any tech obstacles.  

Models of excellence will be 
curated from observation 
and feedback sessions to 

showcase teachers who are 
meeting or surpassing the 

stated requirements 

Teacher support site to 
house training and tip 
sheets is located at: 

https://sites.google.com/bm
tisd.com/instructional-

technology/home 

https://sites.google.com/bmtisd.com/instructional-technology/home
https://sites.google.com/bmtisd.com/instructional-technology/home
https://sites.google.com/bmtisd.com/instructional-technology/home
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Time 
Frame 

Training 
Title 

Description of 
Training 

Participating 
Personnel 

Training Goals Follow Up Support 

Oct. 2020 

"Screen-
castomatic 
Training" 

Based upon 
educator 

feedback, the 
district purchased 
Screencastomatic 

to support 
engaging 

instruction for 
both F2F and 

remote learners.  
This recorded 
training walks 
them through 

implementation 
and usage in the 

classroom. 

Campus teachers 
and 

administrators; 
district 

leadership 

To provide additional 
tools for our 
educators’ 

instructional toolbox 
that will elevate 

instructional 
engagement 
opportunities  

Models of teaching 
excellence in using this tool 
will be recorded and used to 
train other educators on 
how to utilize the program 
within their class instruction 
effectively.    

Jan. 4, 
2021 

"Goal 
Progress 
Check-In" 

Campus teams 
will be guided to 
review their BOY 

goals and 
determine from 

the data collected 
in Semester I if 

they are on track 
toward meeting 

their goals in mid-
year and at the 

end-of-year. 

Campus teams, 
campus and 

district 
leadership 

Campus teams must 
ensure that, even in a 
unique year such as 

this, they are still 
working toward 

meeting mid-year 
and end-of-year 

goals.  This training 
will guide them to 
evaluate collected 

data and determine 
areas of strength and 

areas in need of 
rectification. 

Data Dig PLCs will continue 
at least monthly  

on each campus to ensure 
goal progress is occurring. 

Feb. 
through 

Aug. 
2021 

"Level Up 
Your Google 

Skills:  Level 1 
Certification" 

Online, engaging 
modules for each 
section of Level 1 

Google 
Certification 

training; the test 
fees will also be 

paid for each 
participant 

All teachers, 
paras, campus 

and district 
leadership 

To build upon prior 
training, all teachers 
and staff will receive 
training modules that 
will enable them to 
take and pass the 

Level 1 Google 
Certification test 

Continue to build capacity 
among our educators and 

leaders that will ensure the 
education of our students 
prepares them to be 21st 

Century learners. 



SEL   Check-in   Guide  
This   guide   will   provide   answers   to   frequently   asked   questions   about   SEL   Check-ins,   a  

continuum   of   action   to   address   student   responses,   examples   of   virtual   check-ins   and   resources.  

What   is   a   SEL   “Check-in”?  
Just   as   teachers   frequently   use   strategies   to   check   for   understanding   of   academic  

content;   the   same   can   be   done   to   gage   a   student’s   socioemotional   state.   By   formalizing   a  
routine   Check-In,   teachers   can   monitor   student   wellbeing,   promote   a   sense   of   belonging,  
and   increase   awareness   of   di�culties   students   may   be   experiencing.    Often,   these  
check-ins   present   as   a   low-anxiety   way   for   students   to   connect   with   their   teacher   and   build  
relationships.   In   some   circumstances,   a   student’s   responses   may   require   formal   action   and  
follow   up.  

How   do   I   use   a   “Check-in”   when   my   students   are   remote   learners?  
As   the   mode   of   instruction   becomes   virtual,   check-ins   across   grade   levels   can   be  

incorporated   into   remote   teaching   and   learning.   Teachers   of   younger   students   can   use  
simple,   developmentally   appropriate   ways   for   students   to   express   their   feelings   via   a   visual  
or   simple   written   expression.   For   older   students   a   teacher   can   use   a   Google   Form   to   pose   a  
few   quick   questions,   and   collect   the   data   from   the   students   on   a   Google   Sheet.  

What   does   the   data   look   like   from   a   Google   Form?  
Google   Forms   provide   all   the   responses   on   a   spreadsheet   so   it   is   easy   to   view   the  

entire   class   at   once.     Looking   at   the   data,   teachers   can   scan   the   responses   quickly   to  
identify   students   who   may   need   more   intensive   support   or   a   single   student   that   may   be  
struggling.    For   example,   a   teacher   may   scan   for   any   students   who   respond   with   a   check   in  
of   3   or   below   for   follow   up.   Sample   data   is   shown   in   the    Examples    section   of   this   guide.  

Do   I   have   to   do   a   formal   check-in   with   my   students   everyday?  
Teachers   must   do   a   socioemotional   check-in   with   their   students   at   least   once   a  

week.   However,   due   to   the   duration   that   students   have   been   separated   from   school,  
friends,   and   teachers,   more   is   encouraged.   This   is   a   recommended,   and   research   based  
practice   that   builds   relationships,   and   student’s   sense   of   belonging.   It   is   critical   that  
teachers    read    student   responses   and   follow   up   when   needed.   

Does   my   check-in   have   to   be   long?  
No!    Check-ins   are   meant   to   be   quick   and   concise.   For   younger   students   it   may   be   as  

simple   as   sharing   a   “feelings   picture,”   while   for   older   students   it   may   be   questions   on   a  
short   survey.   For   all   age   groups,   a   quick   “temperature   check”   during   a   video   class   meeting  
can   be   e�ective.   The   important   thing   is   to   use   student   responses   to   measure   their  
engagement   and   monitor   their   well-being.   See   the    Examples    section   of   this   guide   for   more  
ideas.  

Attachment #4 - BISD SEL (Social-Emotional Learning) Protocols
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What   do   I   do   if   I   am   concerned   about   a   student?  
First,   have   a   follow-up   conversation   with   the   student   to   get   more   information,   clarify  

their   response   and   o�er   support   at   the   student-teacher   level.   Contacting   a  
parent/guardian   to   discuss   the   student’s   well-being   can   also   foster   a   sense   of  
collaboration   between   home   and   school.   Refer   to   the    Responding   to   Student   Needs    chart   
to   identify   what   actions   to   take   when   a   student   displays   various   levels   of   engagement.   

NOTE:   If   a   student   communicates   something   that   is   indicative   of   a   threat   to   their   well-being   (I.e  
mention   of   suicide   or   suicidal   ideations,   disclosure   of   physical   or   sexual   abuse,   neglect,   high  
levels   of   home   discord,   food   insecurity,   homelessness,   etc.)   follow   your   campus’s   protocol   for  
communicating   immediate   student   concerns.   If   a   mandated   report   is   required,   follow   BISD’s  
process   for   reporting   child   abuse/neglect.    Texas   DFPS   Abuse   Hotline   &   Online   Repor�ng  

Responding   to   Student   Needs  

Reflect:    Look   at   the   collective   responses   of   your   class   to   determine   if   there   is   a   theme  
with   their   responses.   Consider   if   you   can   meet   multiple   needs   by   incorporating  
socioemotional   and   community   building   themes,   as   well   as   virtual   small   groups,   into   your  
instruction.  

Re-engage:    It   is   important   to   make   contact   with   families   on   a   regular   basis   with   positive  
feedback,   updates   or   information.   Parents   and   guardians   are   more   encouraged   to  
become   partners   in   their   child’s   education   if   they   receive   positive   communication,   as  
opposed   to   being   contacted   solely   with   concerns.   
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I   need   to   refer   a   student   for   additional   support,   who   do   I   contact?  
All   concerns   and   referrals   should   be   directed   to   the   student’s    home   campus .    If   a  

concern   is   in   need   of   immediate   action,   follow   the   appropriate   protocol   for   contacting   the  
campus   crisis   team   or   making   a   mandated   report.   

Mental   health  
● Complete   a   Counselor   Referral   Google   Form   and   send   it   to   the   counselor   of   the

student’s    home   campus.
● It   is   best   practice   to   have   information   gathered,   from   communication   with   the

parent/guardian,   BEFORE   sending   a   referral   to   the   counselor.
● Continue   to   monitor   welfare,   encourage   participation   and   build   a   relationship   with

that   student.   Your   ability   and   responsibility   to   support   mental   health   or
socioemotional   needs    does   not    end   with   a   referral.   Maintain   ongoing   documentation.

IMPORTANT:   If   a   student   communicates   something   that   is   indicative   of   a   threat   to   their  
well-being   (i.e.   mention   of   suicide   or   suicidal   ideations,   disclosure   of   physical   or   sexual  
abuse,   neglect,   high   levels   of   home   discord,   food   insecurity,   homelessness,   etc.)   follow  
your   campus’s   protocol   for   communicating   immediate   student   concerns.   If   a  
mandated   report   is   required,   follow   BISD’s   process   for   reporting   child   abuse/neglect.  
Texas   DFPS   Abuse   Hotline   &   Online   Repor�ng  

Attendance  
● Follow   your   campus   protocol   for   reporting   chronic   absences   and   truancy   concerns.

Examples   and   Resources  
Elementary   Secondary   

Interactive   Daily   Check-in   Using   Google   Slides  

2   Minute   Zoom   Check-ins   with   Elementary  
Students:   Video  

SEL   at   Home   the   first   10   days:    Lower  
Elementary   K-2  

SEL   at   Home   the   first   10   days:   Upper  
Elementary   3-5  

Guide   to   Daily   Check-ins   and   Google   Forms  
- Sample   Form   Bank

Six   Tools   for   Relational   Restorative   Practice  

Check-in   Google   Form   Example   1  

Check   in   Google   Form   Example   2  

Virtual   "Temperature   Check"   Form  

  How   to   engage   relationally   from   Character  
Strong:  

Temperature   Check   Secondary   Teacher  
Information   Slide   Deck  

Student   Daily   Check-ins   using   Google   Forms  
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https://docs.google.com/forms/d/e/1FAIpQLSdjVU86MfhkiKzkaGJoCglbpmZ7CdvR28oUBSCjxPZAbEkOTg/viewform
https://docs.google.com/forms/d/1c7W-Z9O_cno8MSyaUd7OpAbtfAG374u309HDKtLkdlY/viewform?edit_requested=true
https://docs.google.com/forms/d/1DXjKhSLGEBBF6jMfRfBSdaOIyVKdC2cjvVvu1BXkYw0/edit?usp=sharing
https://docs.google.com/document/d/1xpQhRPC2somjPTACwdDOH30S-6A3zwOm33PrdfZLfoc/edit?usp=sharing
https://docs.google.com/document/d/1xpQhRPC2somjPTACwdDOH30S-6A3zwOm33PrdfZLfoc/edit?usp=sharing
https://drive.google.com/file/d/1Gq5ToGPl4uFX2eHDQowljMNtArKSoTX7/view?usp=sharing
https://drive.google.com/file/d/1Gq5ToGPl4uFX2eHDQowljMNtArKSoTX7/view?usp=sharing
http://survivingthemiddle.blog/student-daily-check-in-using-google-forms/


Engagement   Across   Grade   Levels  

Ideas   for   building   class   community   in   a   virtual   meeting   (i.e.   Zoom,   Google   Meets)  
While   taking   attendance,   you   can   have   students   answer   a   question   rather   than   just   saying   “here.”   A  
student   can   respond   with   their   name   and   answer   when   called   upon;   for   example,   if   asking   to   state  
their   favorite   color   -   “Alicia,   teal!”   Some   simple   questions   include:   favorite   color,   sport   team,   season,  
food,    music,   animal,   Superhero,   pizza   topping,   disney   character,   etc.  

Using   the   connections   to   facilitate   the   learning!  
Community   building   questions   can   also   act   as   great   writing   prompts   or   journal   entries.   This   provides  
an   opportunity   to   get   to   know   the   student   as   an   individual    and   a    work   sample   to   get   to   know   them  
as   a   learner.   

Relationship   building   questions   (Use   open   ended   questions)  
● Who   is   someone   that   always   makes   you   smile?
● Do   you   currently   have   any   pets?   What   are   their   names?
● Do   you   have   siblings?   What   is   your   birth   order?   (Youngest,   middle   child,   oldest?)
● What   makes   you   happy?
● What   time   do   you   go   to   bed   and   what   do   you   look   forward   to   when   you   wake   up?
● What   is   your   pet   peeve?
● What   is   your   dream   job?
● What   would   your   superhero   name   be?   What   would   you   be   able   to   do?
● What   makes   you   feel…   (brave,   loved,   thankful   etc)?
● If   you   could   travel   anywhere,   where   would   you   go?

Outline   for   creating   an   e�ective   Google   Form:  
1. Name:

2. Hello!   How   are   you   doing?      1   (Terrible)        2        3        4   5   (Fantastic)!  

3. Why?   (Optional)
Note:   If   you   provide   the   opportunity   for   a   student   to   elaborate   on   their   feelings,   you   MUST   read   it   and  
be   prepared   to   respond   to   any   concerns  

4. End   with   a   question   that   is   neutral,   does   not   trigger   emotion,   and   ends   on   a   positive   note.
It   could   also   serve   as   “check   for   understanding”   of   content   you   are   teaching:

-Give   an   example   of   a   metaphor.
-Who   was   South   Africa’s   first   black

president?  
-List   the   order   of   operations.

-Using   your   favorite   disney   movie,   identify   the
protagonist?

-What   is   (Teacher’s   name)   favorite   food?
-What   is   the   name   for   the   center   of   a   cell?

5. Another   way   to   end   is   by   letting   your   students   know   how   YOU   are   feeling   and   why:
-I’m   a   5   because   it   is   Friday   and   I   am
looking   forward   to   sleeping   in   tomorrow!

-I’m   a   3   because   I   did   not   sleep   well   last   night
and   I   ran   out   of   co�ee   this   morning.

6. Thank   students   for   sharing   and   for   being   in   your   class,   for   being   who   they   are,   etc.
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  Example   of   Google   Form   Response   Data  
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SEL Overview 20 - 21
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New SEL E-mail

● In an effort to streamline requests, official SEL e-mail will come from the following address:

sel_primary@bmtisd.com

● You may write emails to this address and it will go to all of the SEL coordinators. This is helpful in

case you can’t remember the name or email of your personal SEL coordinator.

● Hopefully it also reduces the number of emails from different individuals/coordinators so it

doesn’t become cumbersome. Please add this email address to your contacts. Most of our

important links and information will come from here.
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SEL Live Sessions

● Please refer to the Remote Learning Handbook and your campus’/grade

level time for either SEL Lunch Bunch or the designated advisory period

when SEL is supposed to occur on your campus

● We currently have 5 SEL coordinators for the district that are assigned to

multiple campuses. They are each designated as elementary, middle or high

school level coordinators. For the time being, we have split the grade levels

and loads for the “SEL Live” sessions between each of the coordinators.
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SEL Teams/Liaisons

● Please think about having a team (at least two people) who can be the point of

contact on your campus for your SEL coordinator

● The majority of the staff on the team should not be teachers since it will be difficult

for them to facilitate the SEL Live Sessions (i.e. Instead select Behavior

Interventionists, Counselors,  Department Heads)

● More information will be forthcoming on how to continue implementation once

students begin to return F2F



SEL Professional Development Schedule
September-Modeled Live SEL Sessions/Curriculum Webinar-Curriculum Rollout

October-Sanford Harmony Refresher/Initial Training (Virtual)

November-Coping with Teacher Stress (Virtual)

December-Building Relationships with Students (Virtual)

January-Understanding the Impact of Trauma on Students (Virtual)

February/March-Restorative Justice: Rethinking Discipline (Virtual)






